
What is the AVID Postsecondary System? 
 
The AVID Postsecondary System (APS) may be described as an integrated, research-based, college- 
success system designed primarily for underrepresented students who have the determination to 
succeed and for campuses that are committed to helping students succeed. The effectiveness and 
distinctiveness of APS rests on the collective impact of the following six features. 
APS is predicated on the proposition that college students who have the will to succeed will succeed—if 
they are challenged and given the academic and psychosocial support needed to meet that challenge. 
    AVID’s Postsecondary System builds on the success of AVID’s precollege system—which has 
effectively promoted the college access and preparedness of secondary students for over 30 years. By 
now extending its scope to span both sides of the secondary-postsecondary bridge, AVID extends its 
historic mission of promoting college readiness to include college success. It could be said that AVID’s 
college-readiness system opened the door to higher education for thousands of underrepresented 
students; AVID’s postsecondary system will now help them walk through that door and leave higher 
education with a college degree. 
 
AVID’s Postsecondary System consists of the following five essential elements: 
 
Essential 1 – Administrative Leadership and Support 
    The administrative leadership on campus actively supports and participates in the implementation of 
the AVID Postsecondary System.  
 
Essential 2 – An AVID Campus Team is Formed to Ensuring Campus–Wide Collaboration  
    A campus team comprised of individuals from across departmental and divisional boundaries works 
collaboratively to develop, implement, and sustain a multi-year campus plan and to sustain AVID 
Postsecondary.  
 
Essential 3 – Faculty and Staff Professional Development  
    College faculty, staff, and peer tutors/mentors participate in a cumulative series of on-campus and off-
campus AVID professional development experiences. 
 
Essential 4 – AVID Experience: First Year through Completion  
    AVID Postsecondary students receive learning and advising support through the AVID First-Year 
Seminar and subsequent experiences that continue through degree completion.  
 
Essential 5 – Assessment and Research  
    AVID Postsecondary campuses participate in ongoing assessment, research, and tracking of student 
progress. 

For research supporting the effectiveness of these five essentials of APS, see the link, “Research and 
Scholarship Supporting AVID’s Postsecondary Essentials.” 
 
 

What Makes AVID’s Postecondary System Effective and Distinctive? 
 
The effectiveness and distinctiveness of APS rests on the collective impact of the following six features.  
 
1. APS is holistic: It addresses and engages the “whole student.” 
    The AVID system provides comprehensive support that goes well beyond academic skill-building to 
include social networking, emotional support, goal setting, and life planning. It promotes the success of 
the whole student by engaging the whole college community—including classroom instructors, academic 
advisors, peer leaders, personal counselors, and career development specialists.  
    Evidence undergirding the importance of this feature of APS is provided in a major review of research 
on programs designed to promote the college readiness and access of underrepresented students. The 
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authors of this research review concluded that “policymakers, government, and community stakeholders 
should provide incentives for schools, higher education institutions, and community-based education 
programs to be accountable for integration and coordination of academic and social supports [and] 
optimize the capacity of school counselors and students affairs staff to execute academic and social 
support strategies (Savitz-Romer, et al., 2009). 
 
2. APS is systemic: It creates a comprehensive, cross-divisional infrastructure that has the potential to  
    generate synergistic (multiplicative) effects on student success at the beginning, middle and concluding  
    stages of the college experience .  
        AVID intentionally structures cross-functional campus planning teams comprised of faculty from 
different academic divisions and staff from a variety of student support services, creating multiple 
opportunities for the development of collaborative partnerships that have the potential to generate 
campus-wide impact on student success. Support this APS feature is underscored in a recent review of 
research on practices that characterized high-performance organizations, both within and beyond the 
educational sector, which led its primary investigator to recommend that “colleges should convene cross-
functional teams for assisting students at each stage, [from] entry into a program of study, program 
completion, and career placement” (Jenkins, 2011, p. 36).  
 
3. APS is sustained: It includes with a systematic, multi-year plan that incorporates structures to maintain 
    ongoing campus commitment and follow-up assessment to evaluate the system’s cumulative impact on  
    student success.  
        The importance of sustained commitment for effective educational interventions is highlighted by 
research on comprehensive in the K-12 reform efforts, which indicates that organizational performance 
may actually decline during the first two years after program implementation, but by the end of a five-year 
period, school performance improved beyond that achieved prior to program implementation (Bloom et 
al., 2001).  
 
4. APS is empirical: The system is built on a solid base of research evidence that includes data gathered  
    from multiple campus sites and at multiple points of time, enabling campuses to tracking student  
    progress longitudinally—from matriculation to completion. 
    AVID’s impact at the secondary level is well grounded in research conducted by a number of  
independent and third-party evaluators, federal and state agencies, and private foundations (U.S. 
Department of Education, 1998). Multiple research studies using different research methodologies 
demonstrate that the AVID system exerts consistently positive impact on students’:  
(a) attitudes—e.g., students’ college aspiration and anticipation (Lozano, Watt, & Huerta, 2009; Slavin &  
     Calderon, 2001), 
(b) behavior—e.g., students’ class attendance, enrollment in advanced courses, college application, and  
     college matriculation (Guthrie & Guthrie, 2002; Mehan, et al., 1999), Hayward, et al., 1997;  
     Watt, Powell, & Mendiola, 2004), and  
(c) cognition—e.g., students’ knowledge of college requirements and expectations, and their academic   
     performance in college preparatory courses (Gándara, et al., 1998; Hooker & Brand, 2009).  
 
One would be hard-pressed to find any other educational support program—at any level of education—
that has been subjected to more rigorous data analysis and whose impact has been more consistently 
replicated and disseminated, than the AVID system.  
 
5. APS is customized: The system has the flexibility to “fit” the needs of students and campuses that are   
    committed to implement its essential features with integrity 
        Although AVID’s Postsecondary System requires fidelity of implementation, AVID consultants are 
able to adapt the system to the unique context, culture, and needs of each campus by: (a) tailoring its 
features to align with the institution’s mission, strategic plan, and future vision, and (b) adapting its  
features to either complement or augment existing campus initiatives student support programs. 
 
6. APS is transformative: The system is designed to catalyze organizational change and drive college- 
    wide movement toward the development of a student success-focused campus culture. 



    Support for this feature of APS is provided by research indicating that individual programs created to 
promote college student success that are implemented in isolation from a larger focus on organizational 
reform will not  improve student outcomes on a significant scale (Jenkins, 2011). AVID’s capacity for 
reforming and transforming campus culture derives from intentional involvement of all key campus 
members and programs in the change process, namely: 
 
Students—empowering them with transferable learning strategies and skills (e.g., writing, inquiry,  
    collaboration, organization, and reading) for success across the curriculum—which are introduced in  
    the first-year seminar and recursively reinforced throughout remaining stages of the college  
    experience. 
 
Peers—capitalizing on the power of peer influence by creating learning communities—students who co-   
    enroll in the same set of courses together, and through the creation of an on-campus “AVID Center”— 
    where students collaborate outside of class and receive support from a cadre of well-trained peer  
    tutors/mentors.          
 
Faculty and Staff—providing on- and off-campus professional development experiences for classroom  
    instructors, academic advisors, and student support professionals. 
 
Administrators—supporting campus leaders to develop a long-term plan that includes essential fiscal  
    support, human resources, and organizational change strategies for initiating and institutionalizing a  
    student-centered campus culture.  
 
Institutional Researchers & Assessment Specialists—engaging them in the collection and analysis of both  
    quantitative and qualitative data to: (a) improve implementation and execution of AVID’s essential  
    features (formative evaluation), (b) assess the effectiveness (impact) of the AVID system by tracking  
    students’ persistence and academic performance from matriculation through graduation (summative  
    evaluation), and (c) create a “culture of evidence” that fosters internal institutional improvement and  
    demonstrates institutional accountability to external constituents (e.g., accrediting bodies, governing  
    boards, and funding agencies). 
 
Note: For a more detailed review or research supporting each of the six distinctive features of APS, see 
the link, “Research and Scholarship Supporting the Distinctive Features of the AVID Postsecondary 
System.” 
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