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...AVID sends one third more students to 4-year colleges than the local and 
national average. 
 
The longer they (students stay in the (AVID) program, the better their college 
enrollment. 
 
...African American AVID students, whether they participate in AVID for one or 
three years, are enrolling in college at rates which are considerably higher than 
the local and national averages. 
 
Students who participate in AVID enroll in college more often than students who 
don't participate, and the longer students enroll in AVID, the better is their 
college enrollment record. 
 
Forty-eight percent of the 'untracked' students who graduated in the classes of 
1990, 1991, and 1992 enrolled in 4-year colleges.  This figure compares favorably 
with the local average of 37% and the national average of 39%. 
 
...AVID students are staying in college once they enroll; 89% of those who started 
are in college two years later. 
 
The data we have gathered on parents' income and students' college enrollment 
suggests that the AVID untracking program is suppressing the well-established 
effects of parents' income on students' academic achievement.  Students who 
come from the lowest socioeconomic-economic strata and who complete three 
years of the untracking program enroll in 4-year colleges in equal or greater 
proportion to students from higher socioeconomic-economic levels. 
 
Our data shows that such students are not necessarily trapped by their social 
circumstances.  Students from the lowest income and educational levels are 
attaining a prestigious and economically important goal, enrollment in college.  
This means social environments can be rearranged, at least under these 
circumstances, in order to facilitate educational opportunities. 
 



In short, the capital that students bring with them into the program does not 
seem to be as important as the capital that the students accrue while they are in 
the program. 
 
In effect, AVID teachers act like the middle-income parents Lareau (1989) 
described; they check on their students' work, intervene actively if things are not 
proceeding the way they like.  In fact, middle income parents probably could not 
play the student advocate role as well as AVID teachers, because they do not 
have the requisite knowledge of school operations and the social position 
necessary to effect change. 
 
Because of the ways in which 'encapsulated minorities' and lower income 
students have been characterized in the literature, we expected to find a serious 
tension between the academic demands of the San Diego untracking program 
(AVID) on the one hand and the more recreational, oppositional demands of peer 
groups on the other hand.  Students selected for AVID would feel pressure from 
their friends not to achieve academically, we reasoned, and would be drawn 
away by non-academic enticements.  Well-known hostilities among Blacks and 
Latinos against 'acting white' (which includes doing well in school or speaking 
standard English) fueled our concerns.  We were wrong.  We didn't find an 
ideology or practice of resistance we didn't find antagonism between AVID and 
non-AVID students and we didn't find AVID students being tempted by 
indulgent, counter-cultural enticements.  Instead of AVID kids being lured away 
by non-academic peers, we found that AVID kids formed new academically 
oriented peer groups. 
 
 


